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Welcome to Manor Teaching School Hub ECT Appropriate Body 

Manor Teaching School Hub is proud to be working in partnership to deliver high quality support,  

guidance and services to schools and settings across South Staffordshire, Walsall and Wolverhampton.  

With the single aim of developing and empowering Early Career Teachers (ECTs) in the first two years  

of their teaching journey, our intention for our ECTs is to access the Early Career Framework consis ting 

of a structured programme of development, support and professional dialogue. Across this framework,  

ECTs will build on the skills and knowledge acquired through initial teacher training to enable them to 

become an effective and successful teacher and ultimately make a difference to the hearts and minds 

of children. 

With Barr Beacon Secondary School and Ryders Hayes Primary School as strategic partnership leads,  

Manor Teaching School Hub will act as the Appropriate Body (AB) during your Early Career induction 

period and we are truly delighted to be working in partnership with you, your Early Career teachers and 

your schools. As Early Career teachers embark on this exciting journey of adventure, awe and wonder,  

we endeavour to ensure that all early career teachers receive their statutory entitlements, provide Early 

Career Framework (ECF) fidelity checks, and ensure schools and ECTs are supported at every step 

and milestone of the  Early Career Framework so that every ECT ‘finds their wings and flies’. 

At Manor Teaching School Hub Appropriate Body, our philosophy is deep rooted around “Every child 

deserves a champion – an adult who will never give up on them, who understands the power of 

connections and insists that they become the best that they can possibly be” as a result of this, our 

mantra is centred around ‘Releasing Potential’ through providing a gateway into a highly rewarding 

career in teaching.  We believe that we have a moral imperative to work in partnerships with schools to 

guide, coach, empower and equip our teachers to be excellent practitioners now, tomorrow and for the 

future! – creating futures together!     
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Early Career Framework (ECF) Statutory Key Guidance  

Teachers are the foundation of the education system – there are no great schools without great  

teachers. Teachers deserve high quality support throughout their careers, particularly in those first years  

of teaching when the learning curve is steepest. Just as with other esteemed professions, teachers in 

the first years of their career require high quality, structured support in order to begin the journey towards 

becoming an expert. During induction, it is essential that early career teachers are able to develop the 

knowledge, practices and working habits that set them up for a fulfilling and successful career in 

teaching. 

The Department is delivering this commitment through the national roll -out of the Early Career 

Framework (ECF) reforms from September 2021. The ECF reform will facilitate a step change in the 

structured support ECTs receive.  

The Early Career Framework (ECF) will underpin an entitlement to a fully funded, two-year package of 

structured training and support for early career teachers linked to the best available research evidence.  

The package of reforms will ensure new teachers have dedicated time set aside to focus on their 

development. The ECF is aimed to build on high-quality Initial Teacher Training (ITT) and become the 

cornerstone of a successful career in teaching.   

The ECF clearly sets out what new teachers are expected to ‘learn about’ and ‘learn how to do’ based 

on expert guidance and the best available research evidence. Using the framework, teachers will have 

the opportunity to engage in the evidence underpinning the framework and apply this to their teac hing.  

This will provide firm foundations to develop their teaching practice, and ultimately accelerate pupil 

outcomes. 

From September 2021, the Early Career Framework reforms sit at the heart of our strategy and will 

include an expectation that ECTs will have a dedicated mentor and a requirement that they have a 

reduced timetable in their first two years of teaching following qualification, giving them the time and 

support needed to focus on their professional development so that every new teacher is supported to 

lay the foundations for a fulfilling and rewarding career in teaching.  
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From September 2021, schools will be expected to opt for one of three approaches to delivery of an 

ECF-based induction: 

•Full Induction Programme: a funded provider led programme offering high quality training for early  

career teachers and their mentors alongside professional development materials.  

•Core Induction Programme: schools can draw on the content of the high quality professional 

development materials accredited by the DfE to deliver their own early career teacher and mentor 

support. 

•School-based programme: school can design and deliver their own induction programme, based on 

the early career framework. 

 

A brief overview of the two year framework is summarised below: 

 

 

 

Appropriate bodies will play a key part in these reforms through their role in teacher induction. From 

September 2021, as well as ensuring that ECTs receive their statutory entitlements, they will ensure 

that regard is had to the amended statutory guidance and that ECTs are fairly and consistently 

assessed. Appropriate bodies will also be expected to check that ECTs are receiving a programme of 

support and training based on the ECF. 
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Meet the Manor Teaching School Hub Appropriate Body Team 

 

Manor Teaching School Hub is proud to be working in partnership to deliver high quality support,  

guidance and services to schools and settings across South Staffordshire, Walsall and Wolverhampton.   

With Barr Beacon Secondary School and Ryders Hayes Primary School as strategic partnership 

support leads, Manor Teaching School Hub will act as the Appropriate Body (AB) during your Early 

Career induction period and aim to foster strong and supportive working relationships with you, your 

Early Career teachers and your schools.  

 

 

Roles and Responsibilities of the AB Team 

 

 

Kully Kaur - Manor Teaching Hub Appropriate Body Leader 

 
Manor Primary feels very privileged to lead a National Teaching School Hub and 
is very proud to serve South Staffordshire, Walsall and Wolverhampton Schools. 

We have a very strong, trusted and established partnership with Ambition 
Institute, Matrix Academy Trust and Ryders Hayes Primary School all of which 
will work alongside us to deliver Early Career Framework.  

We will work collaboratively, with integrity, innovatively in order to champion 
every individual we meet and serve as our belief is that ‘Every child deserves a 
champion!’ For that reason, I am very honoured to be part of the journey an ECT 

will embark on and will ensure schools and ECTs are supported at every step 
and milestone of the  Early Career Framework so that every ECT ‘finds their 
wings and flies’. 
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We believe that we have a moral imperative to work in partnerships with schools 
to guide, coach, empower and equip our teachers to be excellent practitioners  

now, tomorrow and for the future! – creating futures together!   
 
Roles and Responsibilities as AB Leader 

 Registration and monitoring of progress of the ECT as the AB and ECF 
provider, including reporting to the Teacher Regulation Agency (TRA) 

 Making decisions on the outcome of statutory induction for the ECT 

 Monitoring of ECT and ECT Mentor engagement on the ECF Programme – 
Ambition Institute 

 Provision of all paperwork for monitoring, supporting and recording of 
outcomes on online portal – ECT Manager 

 Review formal assessment points - In the final term of the ECT’s first year 
(term 3) and the final term of their second year (term 6), on ECT Manager 

 Timely communication with ECT updates for AB. 

 Giving advice where ECTs are at risk of failure and advising on appropriate 
support packages for the ECT 

 Providing advice and guidance on the induction of ECTs 

 An induction handbook for induction tutors and Headteachers which could 

provide information on key induction areas such as statutory entitlements.  

 Additional advice for induction tutors such as action plan templates for ECTs 
who need additional support. 

 Conducting surveys (10% of ECT schools) randomly selected ECTs to 

check access to entitlements. 

 Committing to visit a minimum percentage of their total schools per 
academic year. 

 Offering targeted support, training and follow-up sessions for new induction 

tutors or schools who request additional support. 

Cheryl Heaton - Manor Teaching Hub Appropriate Body Support Lead for 
Primary ECTs.  
 

Roles and Responsibilities as AB Support Lead   

 Registration and monitoring of progress of the ECT as the AB on the online 

portal – ECT Manager 

 Monitoring of ECT and ECT Mentor engagement on the ECF Programme – 
Ambition Institute 

 Provision of all paperwork for monitoring, supporting and recording of 
outcomes on online portal – ECT Manager 

 Review formal assessment points - In the final term of the ECT’s first year 
(term 3) and the final term of their second year (term 6), on ECT Manager 

 Timely communication with ECT updates for AB. 
 Giving advice where ECTs are at risk of failure and advising on appropriate 

support packages for the ECT 
 Providing advice and guidance on the induction of ECTs. 

 Updating AB Co-ordinator – Kully Kaur on ECT progress, concerns or advice 
given to schools. 

 Email and telephone support for ECTs, Induction Tutors and assistance in 
planning additional targeted support and intervention, including onsite 
visits, when an ECT’s progress is causing concern.  
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Key Information 

Appropriate Body: Manor Teaching School Hub AB 

Email: appropriatebody@manorteachingschoolhub.com 

 

Appropriate Body Leader: Kully Kaur (kkaur@manorprimary.com) 

 

Appropriate Body Support Lead: Cheryl Heaton (c.heaton@ryders-hayes.co.uk) 

 

Appropriate Body Support Lead: Clare Eardley (ceardley@barrbeaconschool.co.uk) 

 

ECT Website: https://manorteachingschoolhub.com/early-career-framework/ 

 

Appropriate Body Helpline and support:  

Contact your Appropriate Body Lead for  

 

 Wolverhampton Schools (Primary) – Kully Kaur:  01902 556460 

 Walsall Schools (Primary) – Cheryl Heaton: 01922 683008 

 All Secondary Schools – Claire Eardley: 0121 366 6600 

  

Clare Eardley - Manor Teaching Hub Appropriate Body Support Lead for 
Secondary ECTs.  
 

Roles and Responsibilities as AB Support Lead   

 Registration and monitoring of progress of the ECT as the AB on the online 
portal – ECT Manager 

 Monitoring of ECT and ECT Mentor engagement on the ECF Programme – 
Ambition Institute 

 Provision of all paperwork for monitoring, supporting and recording of 
outcomes on online portal – ECT Manager 

 Review formal assessment points - In the final term of the ECT’s first year 

(term 3) and the final term of their second year (term 6), on ECT Manager 

 Timely communication with ECT updates for AB. 
 Giving advice where ECTs are at risk of failure and advising on appropriate 

support packages for the ECT 

 Providing advice and guidance on the induction of ECTs. 
 Updating AB Co-ordinator – Kully Kaur on ECT progress, concerns or advice 

given to schools. 

 Email and telephone support for ECTs, Induction Tutors and assistance in 
planning additional targeted support and intervention, including onsite 
visits, when an ECT’s progress is causing concern.  

 

 

 

mailto:appropriatebody@manorteachingschoolhub.com
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Roles and Responsibilities  

In line with statutory guidance, it is a collective responsibility to support, nurture and champion our 

beginner teachers. The following roles and responsibilities are based on those outlined within the DfE’s  

statutory induction guidance for ECTs. 

Appropriate Body 

Manor Teaching School Hub ECT Appropriate Body fully aims to support the schools and teachers they 

work with in a variety of ways and our core functions are central to ensuring that schools provide 

adequate support to teachers at the start of their teaching career. 

As an ECT Appropriate Body, we have two key roles in line with statutory guidance  

 

With the role of quality assurance of the ECF induction process, Manor Teaching School Hub ECT 

Appropriate Body should assure itself that: 

● Headteachers (and governing bodies where appropriate) are aware of, and are capable of 
meeting their responsibilities for monitoring support and assessment. This includes checking 
that an ECT receives an ECF-based induction programme, designated induction tutor and 
mentor, and the reduced timetable; and  

● the monitoring, support, assessment and guidance procedures in place are fair and 

appropriate. 

● the Appropriate Body should, on a regular basis, consult with Headteachers on the nature 
and extent of the quality assurance procedures it operates, or wishes to introduce. Institutions 
are required to work with the Appropriate Body to enable it to discharge its responsibilities  

effectively. 
 

The Appropriate Body is expected to take steps to ensure that: 
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● Headteachers have put in place an ECF-based induction programme for the ECT and that 
their programme of support is clearly based on the ECF; 

 
● Headteachers (and governing bodies where appropriate) are meeting their responsibilities in 
respect of providing a suitable post for induction; 

 
● the monitoring, support, assessment and guidance procedures in place are fair and 
appropriate; 

 
● where an ECT may be experiencing difficulties, action is taken to address areas of 
performance that require further development and support; 

 
● where an institution is not fulfilling its responsibilities, contact is made with the institution to 
raise its concerns; 

 
● induction tutors have the ability and sufficient time to carry out their role effectively;  
 

● mentors have the ability and sufficient time to carry out their role effectively; 
 
● Headteachers are consulted on the nature and extent of the quality assurance procedures it 

operates, or wishes to introduce; 
 
● any agreement entered into with either an FE institution or an independent school’s governing 

body is upheld; 
 
● the Headteacher has verified that the award of QTS has been made;  
 

● the school is providing a reduced timetable in addition to PPA time;  
 
● the ECT is provided with a named contact (or contacts) within the Appropriate Body with 

whom to raise concerns; 
 
● FE institutions are supported in finding schools for ECTs to spend ten days teaching children 

of a compulsory school age in a school; 
 
● ECTs’ records and assessment reports are maintained;  

 
● all monitoring and record keeping is done in the most streamlined and least burdensome way, 
and that requests for evidence from ECTs do not require new documentation but draw on 

existing working documents. 
 
● agreement is reached with the ECT and the Headteacher is consulted where a reduced 

induction period may be appropriate or is deemed to be satisfactorily completed;  
 
● Agreement is reached with the ECT and the Headteacher is consulted in cases where a part -

time ECT has completed a period covering, but not equivalent to, two years and has met the 
necessary requirements to reduce induction; 
 

● a final decision is made on whether the ECT’s performance against the Teachers’ Standards 
is satisfactory or an extension is required and the relevant parties are notified; and 
 

● they provide the Teaching Regulation Agency with details of ECTs who have started;  
completed (satisfactorily or not); require an extension to; or left school partway through an 
induction period; together with details of the type of induction an ECT is accessing. 

 
The Appropriate Body should also (as local capacity, resources and agreements allow):  

● respond to requests from schools and colleges for guidance, support and assistance with 
ECTs’ induction programmes; 

● provide information to the Headteacher on the types of induction available; and 

● respond to requests for assistance and advice with training for induction tutors and mentors . 
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Early Career Teacher (ECT)  

The ECT is expected to:  

 provide evidence that they have QTS and are eligible to start induction  

 meet with their induction tutor to discuss and agree priorities for their induction programme and 
keep these under review  

 agree with their induction tutor how best to use their reduced timetable allowance and 

guarantee engagement with their ECF-based induction programme  

 provide evidence of their progress against the Teachers’ Standards  

 

 

ECT Entitlements  
ECTs have the right to:  

 access an ECF induction programme that will commence upon appointment and be reviewed 
after one year in post.  

 be employed in a post that enables them to teach classes within the age range and subjects 

for which they have been trained  

 a 10% reduction of the normal teaching timetable in the first year and a 5% reduction in the 
second year  

 support and guidance from an induction tutor who is adequately prepared for the role and will  

coordinate the ECF induction programme in school.  

 meet termly with their induction tutor to review progress  

 meet weekly (in first year) and fortnightly (in the second year) with their mentor  

 time and regular opportunities to collaborate with other ECTs. Where appropriate this would 

include opportunities across schools within and beyond the Trust  

 support with building high quality, professional relationships with all members of the school 
community so that this impacts positively on the quality of learning across the school and fulfils  

the schools core values. 

 Opportunities for our ECTs to collaborate and observe others: shining on the torch on observing 
best practise to celebrate good practice and move practice forward through personalised 
developmental actions.    

 have their teaching observed by experienced colleagues, at least once every half term, with at 
least three of these observations being carried out by the induction tutor or members of the 
Senior Leadership Team 

 to receive prompt written as well as oral feedback on the teaching observed and to receive 
advice, as necessary  

 access external training and CPD as appropriate in school.  
 
 

ECT Responsibilities  
We would hope and aim for schools within the Appropriate Body to encourage their ECTs to be proactive 

in their own career development and see themselves as continuous learners who see feedback as a 
gift and who are not afraid to make mistakes.  
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ECTs have a responsibility to:  

 

 

 

 

Head Teachers 

Headteachers will play a significant and leading role in the process of inducting early career teachers  
to the profession. The Headteacher, along with the appropriate body, is jointly responsible for the 

monitoring, support and assessment of the ECT during induction. As such, they are expected to:  
 

 
Statutory responsibilities are: 

 have due regard to the requirements set out in the DfE’s statutory guidance for the induction of 
ECTs 

 check that the ECT has been awarded QTS 

 ensure that the appropriate body has been notified when an ECT is taking up a post in which 
they will be undertaking induction 

 appoint induction tutors and mentors in line with paragraphs 2.41-2.43 of the statutory induction 
guidance; ensuring that both the induction tutor and mentor have the ability, training and 

sufficient time to carry out their respective roles effectively.  

 ensure that time is timetabled for the mentor and ECT to meet together on a weekly basis (1 
hour) in the first year and on a fortnightly basis (1 hour) in the second year.  

 ensure that an appropriate induction programme is in place 

 ensure that the ECT’s progress is  reviewed regularly, including through observation and 
feedback on their teaching 

 participate in the appropriate body’s quality assurance procedures of the induction programmes  

 ensure that assessments are carried out and reports completed and sent to the appropriate 
body 

 ensure an ECT receives a 10% timetable reduction in their first year of induction and a 5% 
timetable reduction in the second year 

 recommend to the appropriate body whether an ECT’s performance against the Teachers ’ 
Standards is satisfactory or requires an extension 

 make the governing board aware of the support arrangements in place for the ECT 

 ensure that all relevant documentation relating to an ECT’s induction is retained on file for six 
years 
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There may also be circumstances where the Headteacher may need to: 

 alert the Appropriate Body where an ECT may be at risk of not completing induction 
satisfactorily 

 ensure third party observation of an ECT who may be at risk of not performing satisfactorily 
against the Teachers’ Standards 

 notify the Appropriate Body as soon as absences total 30 days or more 

 notify the Appropriate Body when an ECT serving induction leaves the school 
 

 

Induction Tutor 

The role of induction tutor is separate from the role of the mentor. The induction tutor is expected to: 
 

 have due regard to the requirements set out in the DfE’s statutory guidance for the induction of 
ECTs and provide guidance and effective support to the ECT (with the Appropriate Body if 
necessary) 

 co-ordinate and oversee the ECT’s professional development, in line with the requirements of 

the appropriate body.  

 carry out termly progress reviews throughout the induction period. In addition to the termly 
progress reviews, undertake two formal assessment meetings during the total induction period,  

in line with the appropriate body guidelines (refer to Section 11 for further information) 

 ensure that the ECT’s teaching is observed, and feedback provided on a half-termly basis 

 ensure that all documentation concerning an ECT is uploaded to ECT Manager in a timely 
manner and in line with the requirements of the Appropriate Body. 

 take prompt and appropriate action if an ECT appears to be having difficulties (refer to page 15 
within this policy) 

 design and co-ordinate a programme of induction that complements the ECF 

 support the ECT mentor team 

 keep the Headteacher informed of the ECT’s progress 

 ensure that any assessment processes are not burdensome and do not add unnecessary  
workload to the ECT. The ECT is not expected to collect additional evidence against the ECF 

or the Teachers’ Standards 
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ECT Mentor  

 

The role of the mentor is separate from the role of the induction tutor. The mentor is expected to:  

 

 
 

The Governing Body 
 

 

The Governing Body: 

  
● should ensure compliance with the requirement to have regard to the ECF and guidance;  
● should be satisfied that the institution has the capacity to support the ECT;  

● should ensure the Headteacher is fulfilling their responsibility to meet the requirements of a 
suitable post for induction; 
● must investigate concerns raised by an individual ECT as part of the institutions agreed 

grievance procedures; 
● can seek guidance from the Appropriate Body on the quality of the institution’s induction 
arrangements and the roles and responsibilities of staff involved in the process; and 

● can request general reports on the progress of an ECT. 

Teaching Regulation Agency 

The Teaching Regulation Agency will carry out specific duties on behalf of the Secretary of State, 
including: 

Statutory 
● hearing appeals; and 
● ensuring that the names of ECTs who have failed induct ion are included on the list of persons who 

have failed to satisfactorily complete an induction period. 
Non-statutory 
● recording the progress of ECTs through their induction process and providing details of teachers who 

have passed or failed induction to employers through the Employer Access Online service.  
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Suitable Post for Induction 

 

In order for the ECT to serve induction the Headteacher and Appropriate Body must first agree that the 
post is suitable for this purpose . The Headteacher of the institution in which an ECT is serving an 
induction period, and the Appropriate Body, are jointly responsible for ensuring that the supervision and 

training of the ECT meets their development needs. The duties assigned to the ECT and the conditions 
under which they work should be such as to facilitate a fair and effective assessment of the ECT’s 
conduct and efficiency as a teacher against the Teachers’ Standards. 

 
 In particular a suitable post is expected to: 
 

 

 
 
 

 
 
In addition, the Governing Body must be satisfied that the institution has the capacity to support the 

ECT and that the Headteacher is fulfilling their responsibilities.  
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Reductions to induction  

 

It takes time to develop the skills needed for a successful career in teaching which is why all ECTs are 
entitled to a two-year induction programme.  
As set out in the Induction statutory guidance, in exceptional individual cases, a Headteacher or ECT 

might request a reduced induction period on the basis that the ECT meets the Teachers’ Standards.  
This will need to be evidenced, and Manor Teaching School Hub ECT Appropriate Body will consider 
whether the ECT has significant experience teaching whole classes to the relevant standards. Manor 

Teaching School Hub ECT Appropriate Body can reduce the length of the induction period to a minimum 
of one term at their discretion. 
In making this decision, Manor Teaching School Hub ECT Appropriate Body will consult with the 

Headteacher (in particular as to whether the ECT is meeting the Teachers’ Standards) and must always 
gain the agreement of the ECT.  
 

Reductions to the length of induction should only be granted in exceptional circumstances and are 
likely only to be appropriate for ECTs who have significant experience of teaching whole classes.  
 

Manor Teaching School Hub ECT Appropriate Body will carefully consider what evidence is appropriate 
for demonstrating significant teaching experience.  
 

This will include:  
• referrals from previous employers confirming the type and length of teaching experience  
• Performance management records or other documentation from previous employers  

• a written submission from the Headteacher or ECT addressing how previous teaching 
experience was significant and how it met the Teachers’ Standards 

 

Any reduction to the induction period should only be made on the basis that the ECT has met the 
relevant standards.  
Manor Teaching School Hub ECT Appropriate Body will be particularly mindful of any ECT being denied 

their entitlement to a two-year induction unnecessarily. If a teacher wishes to serve the full induction 
period they must be permitted to do so.  
Reductions to induction will never be used because the school does not have the resource to offer a 

full-length induction. 
 
  

Part time Early Career Teachers 

  
 
ECTs serving induction on a part-time basis at any point will need to serve the full-time equivalent (FTE) 

of two full school years. Therefore an ECT working part-time as a 0.5 FTE will need to serve induction 
for four school years. 
 

Manor Teaching School Hub ECT Appropriate Body have the ability to reduce the induction period for  
ECTs who are completing induction on a part time basis. We will only consider granting a reduction and 
bringing forward the final assessment point once the ECT has completed a period covering but not  

equivalent to two school years.  

For example, an ECT starting induction in September 2021 and working 0.5FTE would ordinarily be 

expected to complete a four-year induction finishing in summer 2025, but can be considered for a 

reduction in summer term 2023. A prerequisite for considering reduction past the two-year point will be 

that the ECT is considered to be meeting the Teachers’ Standards. In making this decision, Manor 

Teaching School Hub ECT Appropriate Body will consult the Headteacher and must always gain the 

agreement of the teacher concerned. 
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ECTs may only serve one induction period  

An ECT has only one chance to complete statutory induction. An ECT who has completed 

induction, and is judged to have failed to meet the Teachers’ Standards at the end of their induction 
period, is not permitted to repeat induction. While such an ECT does not lose their QTS, they cannot  
be employed lawfully as a teacher in a relevant school, including any post where they would carry out  

specified work. Their name is included on the list of persons, held by the Teaching Regulation Agency, 
who have failed to satisfactorily complete an induction period.  
 

Completing the induction period 

An ECT completes their induction period when they have served: 
 
● the full-time equivalent of two standard school years (usually six terms); or  

● a reduced period of a minimum of one term (as agreed with the Appropriate Body) based on previous 
teaching experience; or 
● a reduced period of induction for part-time teachers covering but not equivalent to two school years  

(as agreed with the Appropriate Body); or 
● an extension to that period, as a consequence of absences occurring during the period; or 
● an extension following a decision by the Appropriate Body or the Appeals Body. 

● The Appropriate Body makes the final decision as to whether or not an ECT’s performance against  
the Teachers’ Standards is satisfactory, drawing on the recommendation of the Headteacher.  
● Within 20 working days of receiving the Headteacher’s recommendation, the 

 
The Appropriate Body must decide whether the ECT: 

 has performed satisfactorily against the Teachers’ Standards and 

 thereby satisfactorily completed their induction period; 

 requires an extension of the induction period; or 

 has failed to satisfactorily complete the induction period. 
 

In making this decision the Appropriate Body must take into account the Headteachers recommendation 
and all available evidence including any written representations from the ECT.  
 

The Appropriate Body must, within three working days of making the decision, make written notification 
of the decision to: the ECT; the Headteacher (in whose institution the ECT was working at the end of 
their induction); and the employer. They must also notify the Teaching Regulation Agency within three 

working days in the case of decisions to fail or extend the ECT’s induction, and via the termly return for 
other notifications. 
If the Appropriate Body decides to extend the period of induction or that the ECT has failed to 

complete their induction period satisfactorily, they must inform the ECT of their right to appeal 
against this decision, with the name and address of the Appeals Body (the Teaching Regulation 
Agency), and the deadline for appeals. The ECT must notify the Teaching Regulat ion Agency that they 

wish to appeal the decision within 20 working days, after which the right of appeal expires except in 
exceptional circumstances. 
 

Failure to complete the induction period satisfactorily means that the ECT is no longer eligible to be 
employed as a teacher in a maintained school, a maintained nursery school, a non-maintained special 
school or a pupil referral unit. However, this does not prevent them from teaching in other settings where 

statutory induction is not mandatory. 
An ECT working in a relevant school who has failed induction must be dismissed within ten working 
days of them giving notice that they do not intend to exercise their right to appeal, or from when the 

time limit for making an appeal expires without an appeal being brought. If the ECT’s appeal is heard,  
and they have been judged as having failed induction, the employer should dismiss the ECT within ten 
working days of being told of the outcome of the hearing. 

 
The Teaching Regulation Agency must ensure that the name of the person who has failed induction is 
included on the list of persons who have failed to satisfactorily complete an induction period and notify  

them of their inclusion. This must only be done once the time limit for making an appeal against the 
decision has expired or following dismissal of such an appeal. 
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Support during Induction 

Appropriate Body Entitlement Checks  

Over the course of the induction, the appropriate body will continue to check that the ECT is receiving 

their entitlements and that regard is had to the statutory guidance. 

To check ECTs’ access to entitlements, as an appropriate body we will consider:  

• Contacting 10% of ECTs in between assessments via ECT Manager or email to check access 

to entitlements. 

• Offering training for ECTs to make them aware of what they should expect and how to contact 

appropriate bodies/unions if their entitlements are not met.  

• Conducting surveys on Microsoft Forms of randomly selected ECTs to check access to 

entitlements. 

 

In line with DFE guidance (March 2021), Appropriate Bodies are encouraged to check access to these 

entitlements at the formal assessment checkpoints, as a minimum. Appropriate bodies may choose to 

conduct additional visits/observations or gather information from schools outside of the formal 

assessment period and choose to build in additional entitlement checks as part of their processes, as 

resource and capacity allows. This is permitted, provided that they have the agreement of the school. 

In this case, Manor Teaching School Hub Appropriate body would inform schools of this prior to making 

the visit via telephone and in partnership with the school, allocate a time and date.  

Ongoing quality assurance of induction – appropriate body checklist: 

What to CHECK … WHY to Check it (to ensure that…) 

In the first year of induction, the ECT has a 

reduced timetable of no more than 90% of the 

timetable of the school’s existing teachers  

The ECT has sufficient time to engage with the 

ECF-based induction programme 

In the second year of induction, the ECT has a 

reduced timetable of no more than 95% of the 

timetable of the school’s existing teachers  

The ECT has sufficient time to engage with the 

ECF-based induction programme 

An ECTs teaching is observed at regular 

intervals and has prompt follow up discussion 

The ECT has fair and effective assessment of 

their teaching practice, conduct and efficiency 

against the Teachers’ Standards 

An ECT observes experienced teachers The ECT has appropriate opportunity to observe 

effective teaching practice 

The ECT has access to a structured induction 

programme based on the ECF 

The ECT has access a high quality knowledge-

based induction 

 

 

When Manor Teaching School Hub Appropriate Body is planning how to monitor support for ECTs 

across their registered schools, we will: 

• Commit to visiting a minimum of 10% of our total schools per academic year.  

• carry out additional visits by exception or at the request of a school if a problem is identified.  

• Integrate appropriate body checks into visits to schools for other purposes, for example in their 

capacity as a local authority or training provider. 

• Stagger school visits depending on need, to maximize coverage 
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AB Contact and support 
 

Where possible, Manor Teaching School Hub Appropriate Body is committed to ensure that there is 

regular contact with the schools and ECTs that we will support. This will include visits or meetings with 

schools to assure themselves of the quality of induction being provided.  

 

Informal support 

As an ECT Appropriate Body, informal support is key to continue communication with schools and 

ECTs.  

By way of informal support to schools and ECTs, we will consider:  
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Monitoring, Assessment, Timetabling and Observing 

 

A suitable monitoring and support programme must be put in place for the ECT, structured to meet their 
professional development needs (including the development needs of part -time ECTs). This is expected 
to include: 

 
● a programme of training that supports the ECT to understand and apply the knowledge and skills set 
out in the Early Career Framework’s evidence (“learn that”) statements and practice (“learn how to”) 

statements; 
● regular one-to-one mentoring sessions from a designated Mentor who is expected to hold QTS and 
has the time and ability to carry out the role effectively;  

● support and guidance from a designated Induction Tutor who is expected to hold QTS and has the 
time and ability to carry out the role effectively; 
● observation of the ECT’s teaching with written feedback provided;  

● professional reviews of progress conducted by the Induction Tutor to set and review development 
targets against the Teachers’ Standards; and 
● ECT’s observation of experienced teachers either in the ECT’s own institution or in another institution 

where effective practice has been identified. 
 

Reduced timetable 

The Headteacher must ensure that the ECT has a reduced timetable. In the first year (terms 1-3) of 

induction an ECT must not teach more than 90% of the timetable of the school’s existing teachers  
on the main pay range and in the second year (terms 4-6) of induction must not teach more than 
95%. This time off timetable should be used to specifically enable ECTs to undertake activities in 

their induction programme. This is in addition to the timetable reduction in respect of planning, 
preparation and assessment time (PPA) that all teachers receive.  
 

Suggested uses of ECT time: 
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Observation of the ECT’s teaching practice 

An ECT’s teaching is expected to be observed at regular intervals throughout their induction period 

to facilitate a fair and effective assessment of the ECT’s teaching practice, conduct and efficiency 
against the Teachers’ Standards. Observations of the ECT may be undertaken by the Induction Tutor,  
Mentor or another suitable person who holds QTS from inside or outside the institution. Induction Tutors  

should observe the ECT at least once during the first assessment period.  
As a minimum, the ECT should be formally observed teaching a minimum of once per half term, so at 
least 12 times during their induction period. 

The ECT and the observer should meet to review any teaching that has been observed, with 
arrangements for post-observation review meetings made in advance. Feedback from the observat ion 
should be provided in a prompt manner and is constructive, with a brief written record made on each 

occasion. Any written record should indicate where any development needs have been identified.  
 

Observing other teachers 

ECTs should use some of their ECT induction time to observe experienced teachers either in their own 

school or in other schools where effective practice has been identified. The Induction Tutor or Mentor 
should advise the ECT on who to observe and the ECT should make the arrangements to carry out the 
observations. The observations should have a focus which is informed by the ECT’s areas for 

development identified from progress reviews or formal assessments. The ECT should make notes 
about what they have learnt from these observations and share these with their Mentor during their 
mentor meetings. 
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Progress Reviews, Formal Assessments and Interim Assessments 

Professional Progress Reviews 

The Induction Tutor is expected to review the ECT’s progress against the Teachers’ Standards 

throughout the induction period, with progress reviews taking place in each term where a formal 

assessment is not scheduled. Progress reviews are expected to be informed by existing evidence of 

the ECT’s teaching and to be conducted with sufficient detail to ensure that there is nothing unexpected 

for the ECT when it comes to their formal assessment.  

 

ECTs are not expected to create evidence specifically to inform a progress review but are expected to 

engage with the process and provide copies of the existing evidence as agreed with the Induction Tutor.  

Progress reviews will be recorded by the Induction Tutor using the progress review template on ECT 

Manager - the Induction Tutor will be expected to record whether the ECT is on track to successfully 

complete induction in terms of making satisfactory progress against the Teachers’ Standards, briefly  

summarising evidence collected by the Induction Tutor and stating the agreed development targets. 

Where the Induction Tutor believes the ECT is not making satisfactory progress it is expected they 

outline the support plan they have put in place to assist the ECT in getting back on track. Both the 

Induction Tutor and ECT will be expected to sign off the progress review (with the ECT being able to 

add comments if they wish) and will have access to the review for their own records. It is recommended 

that copies are supplied to the Mentor and where an ECT is not on track to the Headteacher also. The 

Appropriate Body will monitor progress reviews submitted on ECT Manager to identify any ECTs that 

may be a cause for concern. 

 

Formal Assessments 

ECTs should have formal assessments carried out by the Induction Tutor. ECTs should receive an 

assessment in the final term of the first year (term 3) and in the final term of the second year of induction 

(term 6). All ECT formal assessments will be completed on the online portal – ECT Manager using 

the DFE templates.   

 

Assessment points 

Early Career Teacher    Year 1 Early Career Teacher    Year 2 

Autumn Term Spring Term Summer Term Autumn Term Spring Term Summer Term 

Progress 

assessment 
point 

Progress 

assessment 
point 

Formal 

assessment 
point 

Progress 

assessment 
point 

Progress 

assessment 
point 

Formal 

assessment 
point 

 

 

Evidence used in assessments must be clear and transparent and drawn from the ECT’s work as a 

teacher during their induction. There is no need for the ECT to create anything new for the formal 

assessment, they should draw evidence from existing documents and working documents. Judgements  

made during the induction period should relate directly to the Teachers’ Standards and not be made 

against the ECF. 

 ECTs should be kept up to date on their progress. There should be nothing unexpected. Formal 

assessment reports should be completed for both formal assessments using the formal assessment 

template on ECT Manager. These reports should clearly show assessment of the ECT’s performance 

against the Teachers’ Standards at the time of the assessment.  

The final assessment meeting is at the end of the induction period, and will form the basis of the 

Headteachers recommendation to the Appropriate Body as to whether, having completed their induction 

period, the ECT’s performance against the Teachers’ Standards is satisfactory, unsatisfactory, or 

whether or not an extension should be considered. This recommendation should be recorded on the 

final assessment form. The Induction Tutor, ECT and Headteacher will be expected to sign off formal 

assessments (with the ECT being able to add comments if they wish) and will have access to the 

assessment for their own records; it is recommended that copies are supplied to the Mentor also. The 
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Appropriate Body will monitor formal assessments submitted on ECT Manager to identify any ECTs 

that may be a cause for concern. 

 

Interim Assessments 

When an ECT leaves a post after completing more than one term in an institution but before the next 

formal assessment would be required, the Induction Tutor or Headteacher should complete an interim 

assessment. This should take place before the ECT leaves their post in order to ensure that the ECT’s  

progress and performance since the last assessment are captured. This is especially important  

where concerns about progress may have arisen. The information recorded on the interim assessment 

form will help to ensure that induction can be continued effectively in any subsequent post. This i s also 

required if the ECT leaves during their final term of induction. 

 

Welcome to ECT Manager 

 

Manor Teaching School Hub Appropriate Body will use the online system -ECT Manager to manage 

the completion and submission of all progress reviews, formal assessments and interim assessments.  

 

Manual materials and guides on the how to use the online portal – ECT Manager can be found online 

that provide comprehensive information regarding the use of the portal for schools and induction tutors.  

.  

 

 Manor Teaching School Hub Appropriate Body will advise schools of the deadlines for submission of 

Progress Reviews and Formal Assessments during the year. ECT Manager will also send a series of 

reminders, notifications and messages to the relevant users in the lead up to these deadlines. 

 

Any issues encountered whilst using ECT Manager can be resolved using the Helpdesk function on 

ECT Manager. 

 If the issues are not resolved, then please contact your Appropriate Body lead for further guidance.  

 

 Wolverhampton Schools – Kully Kaur:  01902 556460 (kkaur@manorprimary.com) 

 Walsall Schools – Cheryl Heaton: 01922 683008 (c.heaton@ryders-hayes.co.uk) 

 Secondary Schools – Claire Eardley: 0121 366 6600 (ceardley@barrbeaconschool.co.uk) 
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Raising concerns 

Manor Teaching School Hub Appropriate Body has an important role in ensuring ECTs are receiving 

appropriate support throughout their whole induction and should aim to foster a collaborative and 
supportive relationship with the schools they are working with. This is especially important where ECTs 
are experiencing difficulties and need additional support, or where school leaders are less experienced 

or less familiar with statutory induction. On occasion, this might mean as an Appropriate Body (AB), we 
need to signpost the school to the statutory induction guidance and regulations.  

Supporting schools experiencing difficulties  

If a school submits paperwork on the online portal (ECT Manager) that gives the Appropriate Body 

cause for concern, for example due to incorrect or incomplete information which the Appropriate Body 
requires to complete their checks, in the first instance they are expected to work with the Headteacher 
to clarify the expectations and provide advice on the information that is required. If t he Headteacher 

and induction tutor cannot resolve the issue, the AB may seek to engage the governing body as 
appropriate.  
In exceptional circumstances where there is a concern that induction is not being conducted with regard 

to the statutory guidance and that concern cannot be resolved with the school or its governing body,  
the Appropriate Body can notify the Department for Education who will consider appropriate action on 
an individual basis. Escalation to the Department will only be taken where collaborative steps to ensure 

regard is had to statutory guidance have been exhausted. It will not be a proportionate response in most 
cases where ongoing collaboration between appropriate bodies and schools is normally the most 
constructive route to resolving issues.  

Supporting schools with struggling ECTs  

Where an ECT may be experiencing difficulties, some schools may require support from their 

Appropriate Body to address specific areas of performance that require further development. In this 

case, Manor Teaching School Hub Appropriate Body would always aim to work in collaboration with all 

ECT schools  where there are issues around an ECT’s performance and encourage schools to put in 

place appropriate action plans. In circumstances where it is required schools with struggling ECT may 

trigger a more intensive level of support, including additional visits to the school where appropriate.  

As an ECT Appropriate Body, we will support schools with struggling ECTs by:  
 

 
 

 

Any concerns regarding the Appropriate Body service, contact Sally Miner (s.miner@ryders-hayes.co.uk) 
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Unsatisfactory Progress - Putting in place additional monitoring and 
support  

 

Where the Induction Tutor determines, during the progress review, that the ECT is not making 

satisfactory progress against the Teachers’ Standards, they should state this clearly in the progress 

review record and clearly outline the support plan they have put in place to assist the ECT in getting 

back on track. The Induction Tutor is expected to notify the Appropriate Body of this determination and 

share the support plan for them to review. 

If it becomes apparent that an ECT is not making satisfactory progress in the first formal assessment, 

the Appropriate Body should be informed and the Headteacher or Principal should ensure that 

additional monitoring and support measures are put in place immediately. It is important that the ECT 

is made aware of where they need to improve their practice, and given every opportunity to raise their 

performance. The Headteacher and the Appropriate Body should be satisfied that: 

 

● areas in which improvement is needed have been correctly identified;  

● appropriate objectives have been set to guide the ECT towards satisfactory performance against the 

Teachers’ Standards; and 

● an effective support programme is in place to help the ECT improve their performance.  

 

If the ECT’s progress is still unsatisfactory in subsequent progress reviews following the first 

assessment period, Induction Tutors should continue to deliver progress reviews as set out above,  

including reviewing and revising the ECT’s objectives and support plan, linking these with the Teachers ’ 

Standards and sharing with the ECT, Headteacher and Appropriate Body.  

 

Action if performance is still unsatisfactory 

Where there are still concerns about the ECT’s progress between formal assessment one and two, the 

Induction Tutor should explain to the ECT the consequences of failure to complete the induction period 

satisfactorily and discuss fully with the ECT: 

● the identified weaknesses; 

● the agreed objectives previously set in relation to the requirements for the 

satisfactory completion of induction, updating these as necessary;  

● details of additional monitoring and support put in place;  

● the evidence used to inform the judgement; and 

● details of the improvement plan for the next assessment period.  

 

 

The completion of the assessment report will reflect the current rate of progress and brief details of the 

issues discussed.  

Action in the event of serious capability problems  

In a few particularly serious cases it may be necessary to instigate capability procedures at a stage 

before the end of the induction period, which may lead to dismissal before the end of the induction 

period. If this is the case, for as long as the ECT remains at the institution the induction process must 

continue in parallel with the capability procedure. The Appropriate Body should be informed.  

 

 

 

 
 

 



27 | P a g e  
 

 

Managing conflicts of interest  

 
The regulations set out circumstances where a Teaching School Hub cannot act as an appropriate body 
for an ECT. This is to avoid a possible conflict of interest in passing the ECT’s induction. It is important  

that Teaching School Hubs (TSH) who act as appropriate bodies note:  
 
• A TSH that is an accredited ITT provider cannot be the appropriate body for an ECT for whom it 

recommended that the award of QTS should be made.  
• A TSH cannot be the appropriate body for an ECT whom it employs, or who has served any part of 
their induction at that school.  

 

A TSH requiring appropriate body services for their own ECTs in these scenarios should seek the 

services of an alternative appropriate body. 

Manor TSH and its strategic partners have a reciprocal arrangement with Haybridge Teaching School 

Hub for these purposes. 
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Appropriate Body Fidelity Checks 

From September 2021, appropriate bodies will be expected to check that all ECTs have access 

to an induction programme based on the Early Career Framework (ECF). This check is referred 
to here as ‘ECF fidelity’ checking.  

 

An Early Career Framework-based induction 

The ECF outlines the support ECTs should receive at the start of their teaching career. It consolidates 

best available evidence and research in five key areas: behaviour management, pedagogy, curriculum, 

assessment and professional behaviours, stating what teachers should learn and how to implement 

that knowledge. Using the framework, teachers will have the opportunity to engage in the evidence 

underpinning the framework and apply this to their teaching. This will provide firm foundations to 

develop their teaching practice, and ultimately accelerate pupil outcomes.  

From September 2021, schools will be expected to opt for one of three approaches to delivery of an 

ECF-based induction: 

 Full Induction Programme: a funded provider led programme offering high quality training 

for early career teachers and their mentors alongside professional development materials.  

 Core Induction Programme: schools can draw on the content of the high quality  

professional development materials accredited by the DfE to deliver their own early career 

teacher and mentor support. 

 School-based programme: school can design and deliver their own induction programme, 

based on the early career framework.  

 
 

Level of ECF fidelity checking 

The level of ECF fidelity checking expected of Appropriate Bodies will vary depending on the type of 

ECF-based induction being delivered. Appropriate bodies should inform their registered schools about  

the options and signpost them to the Full Induction Programme , or the Core Induction Programme  

materials. This way, Appropriate Bodies can support schools at the stage of planning induction to 

consider how they will ensure their induction complies with the expectation to offer full coverage of the 

ECF. More information is set out below under the four-step process. 

In all inductions, Manor Teaching School Hub Appropriate Body will check that Headteachers  

understand the expectation in the statutory guidance that they provide an ECF-based induction. 

 Where schools opt for the Full Induction Programme , which includes materials and funded training,  

the appropriate body does not need to carry out ECF fidelity checks. This is because the providers of 

Full Induction Programmes will already be subject to separate quality assurance through Ofsted1 and 

contract management to ensure their training provides fidelity to the ECF.  

Where schools deliver induction through a Core Induction Programme  or choose to design their own 

school-based induction programme  using the Early Career Framework, additional quality 

assurance will be necessary in order to safeguard ECTs’ entitlement to an ECF-based induction.  
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Schools delivering their own induction programmes will require the Appropriate Body to check these 

have been designed and delivered with fidelity to the ECF. This means that training and support  

provided to the ECT has covered the ECF evidence statements in sufficient breadth and depth.  

 

 

Responsibility for ECF fidelity checking 

As an ECT Appropriate Body, we are expected to check that an induction’s design covers the 

evidence-based statements in the ECF and that ECTs have received planned elements of the induction.   

Headteachers are expected to ensure that an appropriate ECF-based induction is in place for the ECT. 

They are also expected to provide the appropriate body with sufficient information so that they can 

complete the ECF fidelity checks. In some schools, part, or all, of this responsibility may be delegated 

to an Induction tutor or other member of staff, as appropriate.   

How and when to conduct ECF fidelity checks 

In line with DFE guidance, Manor Teaching School Hub Appropriate Body will undertake the 

recommended ECF fidelity checks formally at three points over the induction period. Across the three 

fidelity check points, the will be rigour and scrutiny of the school or core based induction programmes 

for ECT induction, materials, training and support offered by schools. The expectation will be that the 

first check is used to verify that an appropriate plan to deliver a programme of support based on the 

ECF is in place before the start of induction, where possible.  

The AB will carry out Fidelity checks three points over the induction period 

 At the planning stage : before the start of induction where possible, an appropriate body 

is expected to check that an induction has been designed with fidelity to the ECF.  

 Review point 1: before the end of term 3, the Appropriate Body will check implementation 

of the school’s plans. 

 Review point 2: before the end of induction, an Appropriate Body will check actual delivery  

of the planned ECF-based induction. 

 

 

Induction type Induction checks 

required? 

ECF fidelity checking 

required? 

Full Induction Programme Yes No 

Core Induction Programme Yes Yes 

School based programme Yes Yes 
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As part of the rigour around the fidelity checks, Manor Teaching School Hub will use ECF fidelity  

checking templates (Appendix H) in line with DFE guidance which set out the level and types of 

information needed to enable appropriate bodies to make sufficient checks. These template forms are 

recommended and designed to help the appropriate body know what to look for when checking that an 

ECT is receiving an ECF-based induction.  

Fidelity checking forms are only one part of the quality assurance process and, as with other entitlement  

checks, the AB will also conduct additional ECF fidelity checks incorporating observations and quality  

assurance visits which they already have planned as part of their normal processes.  

The four-step process for ECF fidelity checking 

 

 

Step 1: Determine the type of induction schools plan to offer  
Prior to the start of induction, the AB will inform the school of the different induction types and level of 

checking expected, and determine which induction type the ECT(s) will access.  

To ensure ECTs benefit from the highest quality support and ease the burden and cost for both schools 

and appropriate bodies, it is recommended that schools choose a Full Induction Programme  if it is 

available to them.  

The AB is expected to check that schools are aware of all three induction routes and have made an 

informed choice, aware of the benefits and checking requirements of their chosen route.  

Once a school has confirmed its chosen induction route, the AB is expected to clearly communicate to 

schools what information they must provide before and during induction, and how any ECF fidelity  

checking will be carried out, according to the AB’s own processes. This will include timings of checks 

and what paperwork/evidence will be required. The AB will use DFE templates and these would be sent 

to the school with clear guidance on how the appropriate body expects the school to complete it.  

Manor Teaching School Hub AB will communicate ECF fidelity checking requirements at the earliest  

opportunity to allow schools to factor in time to plan an ECF-based induction programme and submit 

their plans to appropriate bodies prior to the start of induction.  

As part of the AB handbook, the AB will ensure that schools have clarification of roles and 

responsibilities 

 Appropriate body: check school’s plans for delivering an ECF-based induction and verify that 

this has been received by the ECT.  

 Headteacher: ensure that an appropriate ECF-based induction is in place for the ECT and 

submit induction plans to the appropriate body. 

 Induction tutor: support the Headteacher in planning an ECF-based induction as required.  

Ensure that mentor and ECT are aware of the plans for an ECF-based induction. 

 Mentor: work collaboratively with the ECT and other colleagues involved in the ECT’s induction 

within the same school to help ensure the ECT receives a high quality ECF-based induction 
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programme. 

Step 2: Review the school’s plan prior to the start of induction (and notify the Teaching 
Regulation Agency of the induction type the school has chosen) 
In line with DFE Guidance for appropriate bodies, Manor Teaching School Hub AB will review the 

school’s plan for delivering an ECF-based induction before the start of induction to ensure appropriate 

provision is in place for the ECT from the start. Any relevant paperwork or planning documents should 

be completed with sufficient detail so that the AB can establish whether the planned induction 

programme is sufficiently based on the ECF.  

The AB will need to inform the Teaching Regulation Agency (TRA) of the induction type the school has 

chosen for each ECT at the point they commence induction. The AB will also need to update this 

information when they confirm to the TRA the outcome of an ECT’s induction period. The TRA provide 

specific guidance on returning data, including relevant data return deadlines, directly to appropriate 

bodies.  

For Core Induction Programmes, the AB will look for plans to include  

 a breakdown of how the core elements of the Core Induction Programme (training sessions, 

mentoring and self-directed study) will be scheduled/sequenced over the course of the 

induction.  

 If a school is delivering a Core Induction Programme, it should be clear to the AB which 

provider’s Core Induction Programme materials a school is using.  

 For school-based programmes schools are expected to provide a greater level of detail to 

explain how full coverage of the ECF is provided by their induction programme, including 

coverage of the ECF statements, and the sequencing/scheduling of content.  

It is not necessary for schools to have planned in detail the scheduling of all individual sessions across 

the full induction period, but as a minimum, Manor Teaching School Hub AB will expect the plan to set 

out a fully planned sequence of content and coverage per term, demonstrating how the ECF will be 

covered in full over the period of induction.  

In line with DFE Guidance, when assessing the plans, Manor Teaching School Hub AB will consider 
the following:  

Type of induction: Core Induction Programme 

What to look for when verifying? 

Each provider’s Core Induction Programme is structured differently. It should be clear that the school’s 

plan is in line with the relevant Core 

 Induction Programme sequence.  

What might raise a cause for concern? 

 If it is unclear how the school will use the Core Induction Programme to deliver training.  

 If the school’s plan has diverged from the sequence as laid out in the Core Induction Programme 
without a clear explanation or rationale. 

 

Type of induction: School-based Induction 

Coverage: 

What to look for when verifying? 

 It is expected that greater coverage will be planned for year 1 as ECTs have additional time in the 
first year of induction. 

What might raise a cause for concern? 

 Disproportionate focus on one area of the ECF without rationale.  
 

 Training programme has greater focus on the school’s own processes rather than the ECF.  
Content: 

What to look for when verifying? 

 It is expected that all ECF statements are covered in sufficient depth and breadth.  
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What might raise a cause for concern? 

 It appears insufficient time in the programme has been given to focus on one or more ECF 
statements. 

 

 Training practices/methods which are at odds with the practices advocated by ECF. 
 

 Sufficient time has not been allocated – ECTs’ reduced timetable should be used to undertake 
activities in their induction programme. 
 

 Mentor session topics are not deliberately aligned with the ECT t raining or independent study. 
 

 No reference to resources or evidence used. 
 

Sequencing:  

What to look for when verifying? 

 There should be a robust rationale for sequencing the curriculum in the way they have chosen i.e. 
it should be based on evidence from widely accepted educational research.  
 

 For example, appropriate bodies should expect to see training sessions focusing on the most 
essential support for ECTs in their first weeks, e.g. on behaviour near the start of the induction, and 
opportunities for consolidation of learning later in the induction. 

What might raise a cause for concern? 

 Plan is not appropriately sequenced or has no clear curriculum-based rationale for its sequencing.  

For example, if the rationale is based on previous cohort satisfaction with existing induction or if the 
order of topics simply replicates the order in the ECF document without good reason.  

 

When the AB is reviewing plans for a Core Induction Programme induction, we will check that the 

school’s plan aligns with the sequence and materials set out within that specific Core Induction 

Programme.  

Schools may need time to fully adjust to the changes to induction from September 2021 and may, due 

to resource or capacity, plan to deliver the Core Induction Programme in a way that differs from the 

handbook. Each Core Induction Programme handbook explains how flexibility can be applied to the 

programme and the AB will refer to this guidance when reviewing plans and considering where a school 

has made suitable alternative provision and the rationale for its choices.  

In all instances, the AB will adopt a supportive approach to ECF fidelity checking as schools adapt to 

new requirements but maintaining the expectation on schools that whichever induction type they are 

delivering, it is expected that ECTs receive full coverage of the ECF. 

 

Cause for concern when checking ECF fidelity  

As the Appropriate Body, if there is cause for concern at any point when reviewing the fidelity checking 

paperwork, the DFE guidance and advice will be followed and acted upon.  

While schools adapt to the changes to statutory induction, and given the challenges and pressures 

created by coronavirus (COVID-19) through 2020, and now into 2021, the AB will take a support ive 

approach to ECF fidelity checking for cohorts starting statutory induction in the 2021-22 academic year.    

For example, if a school has struggled to adequately plan a school-based induction programme starting 

in September 2021 due to their reduced capacity as a result of coronavirus, the Appropriate Body could 

signpost to the Core Induction Programme materials available for free online to support the school in 

planning an ECF-based induction.   

Step 3: Check delivery of the ECF-based induction at agreed review points 
Manor Teaching School Hub AB is expected to request evidence that the school has delivered its 

programme of induction in line with its plan, with explanations for any instances where this has changed.  

Reasonable explanations for a school diverging from the planned sequence might include unforeseen 
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staff absence or school closures. In these instances, schools would be expected to clearly explain their 

mitigations for any missed training.  

The intention is not to penalise schools who are struggling due to reduced capacity or resource. In these 

cases, the AB will be encouraged to take a supportive approach and work with the school to get the 

induction back on track. Adjustments to the planned sequence can be justified provided that there is a 

reasonable explanation and that the ECT(s) receives an induction programme that is faithful to the ECF.  

For example, if a school is managing the unexpected short-term absence of an ECT’s mentor they 

might agree that the ECT will use their reduced timetable for self-directed study while the mentor is 

unavailable, and work through any questions or problems that arise with the mentor on their return.  

Appropriate bodies are advised to use their discretion in these instances to check the induction being 

delivered is ECF-based and meeting the needs of the ECTs on the programme. Wherever possible 

schools should be encouraged to follow the sequence set out by the Core Induction Programme or their 

own plan (if school-based) and provide additional support as needed without disrupting the planned 

sequence of learning. Where there have been extenuating circumstances, practical reasons, or 

circumstances relating to the individual needs of an ECT meaning that delivery has diverged from the 

planned sequence, appropriate bodies are expected to take a pragmatic view of whether the ECT is on 

course to receive full coverage of the ECF.  

Step 4: At the final review point verify whether an ECT has received a full ECF-based induction 
In line with DFE guidance, this step should mirror step 3, but the induction plans should be submitted 

in full and represent the induction process to that point.  The AB will expect to verify that ECTs have 

received an ECF-based induction and inform the school of the outcome of their final ECF fidelity check.  

The AB will offer constructive and supportive feedback to ECT schools. If schools have struggled to 

deliver aspects of their plan, the AB will work with them, guide and support them to address this for 

future inductions including signposting them to available resources or other alternative induction routes 

where appropriate.  

As an AB, we understand that the outcome of fidelity checks has no direct bearing on whether an ECT 

has passed or failed their induction, as this must be based only on assessment against the Teachers ’ 

Standards as outlined in the DFE guidance.  
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Appendices – Manor Teaching School Hub Appropriate Body Paperwork 

 

Schools will be expected to use the progress review and formal assessment templates on ECT Manager 

but are welcome to use their own in-house documentation for recording other induction evidence such 

as mentor meetings and lesson observations for example. Below are some templates (A-I) that schools 

can use for this purpose if they would find them helpful. Schools would be expected to provide evidence 

of use of these templates (or their own versions) during any quality assurance or monitoring visit  

conducted by Manor Teaching School Hub Appropriate Body.  

 

A: Progress Reviews 

The progress review should be completed by the Induction Tutor electronically on ECT Manager in 

Terms 1, 2, 4 and 5. 

 

B: Formal Assessments 

The formal assessment should be completed by the Induction Tutor electronically on ECT Manager in 

Terms 3 and 6. All assessment forms will be based on the DFE  

 

C: Mentor and ECT Meeting Schedule 

The Meeting Schedule can be used to organise Mentor meetings in advance, and display in a central 

location in the department base. This schedule could also be adapted to be used by the Induction Tutor 

to arrange half-termly meetings with the ECT. 

 

D: Mentor Meeting Record Sheet 

The Mentor Meeting Notes and Action Points form can be used to record the meetings that take place 

between the ECT and the Mentor. This form could also be adapted to be used by the Induction Tutor 

for their half-termly meetings with the ECT. 

 

E: Lesson Observation Form 

The Lesson Observation Form could be used for formal ECT Induction lesson observations.  

 

F: ECT Support and Action Plan 

This support and action plan be used to set actions where intervention is needed.  

G: Teachers’ Standards Evidence Form  

The Evidence against Teachers’ Standards document is a working document that could be completed 

by the ECT throughout their Induction Period as a record of how they are meeting the Teachers ’ 

Standards. 

 

H: Fidelity Checking Template: Core Induction Programme 

In line with DFE guidance, documentation to be used to complete Fidelity Checks.  

 

 

I: Frequently asked questions about Early Career Framework.  
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Appendix A 

 
 

Progress review period details 

To be completed on ECT Manager  

 
Progress reviews are expected to take place in any term in which a formal assessment is not 
scheduled. 

 
1. At formal assessment points and to successfully complete induction, the ECT’s performance 
against the Teachers’ Standards will be assessed. Based on current performance and rate of 

progress, is the ECT on track to successfully complete induction by the end of their induction? 
 

 
 

2. Give brief details for the reason(s) for your answer to question (1). Where an ECT is deemed not 
to be on track to successfully complete induction, list any Teachers’ Standards (including personal 
and professional conduct) where there is cause for concern and how any evidence supports that 

concern. 
 

 

 

 

 
 

3. If the ECT is not on track to successfully complete induction, has the ECT been informed? 

 

 
 

4. If the ECT is not on track to successfully complete induction, has a support plan been put in 

place? (If yes, please attach the support plan) 

 

 

 

5. Has the ECT continued to access a programme of support based on the Early Career Framework 

and received all of their statutory entitlements? (If no, please explain why an ECF-based induction 

has not been accessed or why statutory entitlements have not been met) 
 

 
 

6. Is the ECT expected to remain at this school for the duration of the next term? 

 
 

Use this box for the answer 
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If ‘No’ and the ECT is due to complete induction at another establishment, please also provide the 

leaving date (if known) and details of the establishment where the ECT will continue induction. An 

interim formal assessment may instead be required in order to give a fuller picture of the ECT’s progress 

to date to the new institution and/or appropriate body. 
 

 

 

 

 

 

 

 

 

Teacher comments  

Use this section for the early career teacher to make any brief comments themselves  

 
 

 

 

 

 

 

 

 

Early Career Teacher 

Signature 
 
 

 

 

Date (DD/MM/YYYY) 
 
 

 

 

 

 

 

In all instances, copies of this progress review should be provided to the ECT and their designated 

mentor. If the answer given to questions (1), (3), (5) or (6) is ‘No’, or if the appropriate body has 

requested a copy, copies should also be provided to the Headteacher/principal and appropriate body.  

Additionally, appropriate bodies are able to request copies of any ECT’s progress review forms . 
 

 

 

This progress form will be completed on ECT Manager   

 

Use this box for the answer 

Use this box for the answer 
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Appendix B 

 

ECT Assessment form 

 To be completed on ECT Manager  

Assessment period details  

1. Which period of the ECT’s induction does this formal assessment cover? (select one of 

the below) 

 End of first assessment period   

 End of second or final assessment period 

 

 Interim assessment  i.e the ECT is due to complete induction at another establishment  

 

If the ECT is due to complete induction at another establishment, please also provide the leaving 

date (if known) and details of the establishment where the ECT will continue induction. 

 

 

 

 

2. If this is a final assessment, how many days has the induction period been reduced by (if 
any)? Any reductions to the induction period require prior agreement with the appropriate body 

 

 

 

 

3. Based on the teacher’s performance against the Teachers’ Standards within the assessment 

period, which one of the following statements is applicable? (Please tick) 

 

4. Briefly describe how any evidence demonstrates progress made towards meeting the 
Teachers’ Standards. Do not reproduce evidence in full. The Teachers’ Standards are available 

here: https://www.gov.uk/government/publications/teachers-standards  
 
 

 
The above named teacher’s performance indicates that they are  

making satisfactory progress against the Teachers’ Standards 
within the induction period: 

 
 

This is the above named teacher’s final assessment period and 

their performance indicates that they have successfully met the 

Teachers’ Standards within the induction period 

 
 

 
The above named teacher’s performance indicates that they are 

not making satisfactory progress against the Teachers ’ 
Standards for the satisfactory completion of the induction period 

 
 

 

 

https://www.gov.uk/government/publications/teachers-standards
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TS1 Set high expectations which inspire, motivate and challenge pupils  
 

 
 
 

 
 
 

 
 
 

TS2 Promote good progress and outcomes by pupils 

 

 

 

 

TS3 Demonstrate good subject and curriculum knowledge 

 

 

 

 

 

 

TS4 Plan and teach well-structured lessons 

 

 

 

 

 

 

TS5 Adapt teaching to respond to the strengths and needs of all pupils  

 

 

 

 

TS6 Make accurate and productive use of assessment 
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TS7 Manage behaviour effectively to ensure a good and safe learning environment  

 

 

 

 

 

 

TS8 Fulfil wider professional responsibilities 

 

 

 

 

 

 

Personal and professional conduct 

 

 

 

 

 

 

5. Briefly describe any areas for development.  Even if this is the ECT’s final assessment during 
induction and they have successfully demonstrated having met the Teachers’ Standards, it can still be 

useful for the ECT’s continued development to complete this section.  

 

 

 

 

 

 

6. If the ECT is not on track to successfully complete induction, has a support plan been put in 

place? (If yes, please attach the support plan) 

 

 

7. If the ECT is not on track to successfully complete induction, is an extension to the induction 

period required? 

 
Yes / Not yet / Not applicable 
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If yes, please include details of the length of extension being recommended 

 

8. If the ECT is due to continue with induction, is the ECT expected to remain at this school for 
the duration of the next assessment period? 

 

If ‘No’ and the ECT is due to complete induction at another establishment, please also provide the 
leaving date (if known) and details of the establishment where the ECT will continue induction. 

 

Teacher comments 

9. Has the ECT discussed this report with the induction tutor and/or Headteacher? 

 

10. ECT’s comments on this report and/or their performance in the assessment period 

 

11. ECT’s confirmation that they have continued to access a programme of support based on 
the Early Career Framework and received all of their statutory entitlements? 

 
Yes / Not yet / Not applicable 

 
 

 
Yes / No 

 
 

 
Yes / No 

 
 

 

Yes / No 
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If no, please explain why an ECF-based induction has not been accessed or what statutory entitlements  
have not been met. 

 

Section 3 – Signatures 

This progress review was completed by: 

Induction tutor  

 Signature 
 

 
 

 

Date (DD/MM/YYYY) 
 

 
 

 

 

Headteacher 

Signature 
 
 

 

 

Date (DD/MM/YYYY) 
 
 

 

 

 

Early Career Teacher 

Signature 
 

 
 

 

Date (DD/MM/YYYY) 
 

 
 

 

 

This assessment form will be completed on ECT Manager  and should be sent 
to the appropriate body within ten working days of the relevant assessment meeting, with copies 
retained by the ECT and the school on ECT Manager.  
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Appendix C 

 
 

Mentor and ECT Meeting Schedule 

Agree times and dates for meetings between the mentor and ECT for the year and note them here.   
There should be a minimum of three formal meetings each half term (six per term).  

             Term 1        Date, Time & Location 
Meeting 1 

 

 

Meeting 2 
 

 

Meeting 3 
 

 

 

                      Date, Time & Location 
Meeting 4 
 

 

Meeting 5 
 

 

Meeting 6 

 

 

 
 

             Term 2        Date, Time & Location 
Meeting 7  

 

Meeting 8 
 

 
 

Meeting 9 

 

 

 
 
                       Date, Time & Location 

Meeting 10 
 

 

Meeting 11 

 

 

Meeting 12 
 

 

 
 
             Term 3        Date, Time & Location 

Meeting 1 
 

 

Meeting 2 

 

 

Meeting 3 
 

 

 
 
 

 
                      Date, Time & Location 
Meeting 1 

 

 

Meeting 2 
 

 

Meeting 3  
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Appendix D 

 

 
 

MENTOR MEETING RECORD SHEET 
 

 
 

ECT: Date: Time: 
 

Present: 
 

Suggested points to discuss:  
● Progress with ECF training programme 
● Collection of evidence against the Teachers’ Standards  

● Areas for development to focus on 
● Upcoming lesson observations 
● Upcoming progress reviews or formal assessments  

● Any issues/problems or support needed 
● Wellbeing  

 

Meeting number:   

ECTs reflection on progress so far (What’s going well) 

 
 
 

 
 
 

 
  

 Areas for priority for Improvement  
  

Key actions and support to undertake to achieve 
priorities  

 
 

Date of next meeting to review actions set: 
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Appendix E 

 

ECT Lesson Observation Form 
 

 
ECT:  Lesson/Time:  
Class:  Date:  

Observer:  Induction Tutor:  
 
Focus for observation  

 
 
Comments (please reference the Teachers’ Standards) 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
Strengths (please reference the Teachers’ Standards) 

 
 
 

 
 
 

 
 
 

Areas for Further Development 
 
 

 
 
 

 
 
 

 
Signature of observer:  
 

Signature of ECT:  
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Teachers’ Standards 
Highlight standards that are observed during the lesson 

 

1. Set high expectations which inspire, motivate and challenge pupils 
● establish a safe and stimulating environment for pupils, rooted in mutual respect 
● set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions  

● demonstrate consistently the positive attitudes, value and behaviour w hich are expected of pupils. 
 

2. Promote good progress and outcomes by pupils  
● be accountable for pupils’ attainment, progress and outcomes  

● be aw are of pupils’ capabilities and their prior know ledge, and plan teaching to build on these 
● guide pupils to reflect on the progress they have made and their emerging needs  
● demonstrate know ledge and understanding of how  pupils learn and how  this impacts on teaching 
● encourage pupils to take a responsible and conscientious attitude to their ow n work and study. 
 

3. Demonstrate good subject and curriculum knowledge  

● have a secure know ledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the 
subject and address misunderstandings 

● demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value 
of scholarship 

● demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the 
correct use of standard English, w hatever the teacher’s specialist subject 

● if  teaching early reading, demonstrate a clear understanding of systematic synthetic phonics  
● if  teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies. 

 

4. Plan and teach well-structured lessons  

● impart know ledge and develop understanding through effective use of lesson time 
● promote a love of learning and children’s intellectual curiosity  
● set homew ork and plan other out –of-class activities to consolidate and extend the know ledge and understanding 

pupils have acquired 

● reflect systematically on the effectiveness of lessons and approaches to teaching 
● contribute to the design and provision of an engaging curriculum w ithin the relevant subject area(s).  

 

5. Adapt teaching to respond to the strengths and needs of all pupils  
● know  w hen and how  to differentiate appropriately, using approaches which enable pupils to be taught effectively  
● have secure understanding of how  a range of factors can inhibit pupils’ ability to learn, and how  best to overcome 

these 
● demonstrate aw areness of  physical, social and intellectual development of children, & how  to adapt teaching to 

support pupils’ education at different stages of development 
● have a clear understanding of needs of all pupils, including those w ith special educational needs; those of high 

ability; those w ith English as an additional language; those w ith disabilities; and be able to use and evaluate 
distinctive teaching approaches to engage and support them. 
 

6. Make accurate and productive use of assessment  
● know  and understand how  to assess the relevant subject and curriculum areas, including statutory assessment 

requirements 

● make use of formative and summative assessment to secure pupils’ progress  
● use relevant data to monitor progress, set targets, and plan subsequent lessons 
● give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the 

feedback. 
 

7. Manage behaviour effectively to ensure a good and safe learning environment  
● have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous 

behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy  

● have high expectations of behaviour, and establish a framew ork for discipline w ith a range of strategies, using 
praise, sanctions, and rew ards consistently and fairly 

● manage classes effectively, using approaches w hich are appropriate to pupils’ needs in order to involve and 
motivate them 

● maintain good relationships w ith pupils, exercise appropriate authority, and act decisively when necessary. 
 

8. Fulfil w ider professional responsibilities 

● make a positive contribution to the w ider life and ethos of the school 
● develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist 

support 

● deploy support staff effectively 
● take responsibility for improving teaching through appropriate professional development, responding to advice and 

feedback from colleagues 
● communicate effectively with parents re: pupils’ achievements and w ell-being. 

 

Personal and professional conduct 
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements 

define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.  
● Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school , 

by:  
o treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries 

appropriate to a teacher’s professional position  
o having regard for the need to safeguard pupils’ well -being, in accordance with statutory provisions  

o showing tolerance of and respect for the rights of others  
o not undermining fundamental British values, including democracy, the rule of law, individual l iberty and mutual respect, and 

tolerance of those with different faiths and beliefs  
o ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break th e law. 

● Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and 
maintain high standards in their own attendance and punctuality.  

● Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional 
duties and responsibil ities.
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●  

Appendix F 

 

ECT Action Plan 2021-2022 

 
Name:                                   Mentor:  
 

 
Strengths: 
 

Priorities for Development: 
 
 
 

Priority Area for Improvement Key actions (What I will do 
to achieve priority areas) 

Success Criteria (What will it 
look like) 

Target Date Review 
Date 

 
 

 
 
 

 
 
 

 

 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 

 
 

  

 

 

Impact 
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Appendix G 

 

Teachers’ Standards Evidence Form 
 

 

ECT:                          Subject/Phase: Induction Started (Date) 

   

 

Part One - Teaching 

1. Set high expectations which inspire, motivate and challenge pupils 
 

● establish a safe and stimulating environment for pupils, rooted in mutual respect  
● set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions  

● demonstrate consistently the positive attitudes, values and behaviour which are expected of 
pupils 

 

Evidence: 

 

 

 

 

Further development opportunities/actions to be taken: 

 

 

 

2. Promote good progress and outcomes by pupils 

 

● be accountable for pupils’ attainment, progress and outcomes  
● be aware of pupils’ capabilities and their prior knowledge and plan teaching to build on these  
● guide pupils to reflect on the progress they have made and their emerging needs 

● demonstrate knowledge and understanding of how pupils learn and how this impacts on 
teaching 

● encourage pupils to take a responsible and conscientious attitude to their own work and 

study 
 

Evidence: 
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Further development opportunities: 

 

 

 

 

3. demonstrate good subject and curriculum knowledge  
 

● have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain 

pupils’ interest in the subject, and address misunderstandings  
● demonstrate a critical understanding of developments in the subject and curriculum areas, 

and promote the value of scholarship 

● demonstrate an understanding of and take responsibility for promoting high standards of 
literacy, articulacy and the correct use of standard English whatever the teacher’s specialist 
subject 

● if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics  
● if teaching early mathematics, demonstrate a clear understanding of appropriate teaching 

strategies 

 

Evidence: 

 

 

 

Further development opportunities: 

 

 

 

4. Plan and teach well-structured lessons 

 

▪ impart knowledge and develop understanding through effective use of lesson time 
▪ promote a love of learning and children’s intellectual curiosity  
▪ set homework and plan other out of class activities to consolidate and extend the knowledge 

and understanding pupils have acquired 
▪ reflect systematically on the effectiveness of lessons and approaches to teaching 
▪ contribute to the design and provision of an engaging curriculum within the relevant subject 

area(s) 
 

Evidence: 

 

 

 

 

Further development opportunities: 
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5. Adapt teaching to respond to the strengths and needs of all pupils 
 

▪ know when and how to differentiate appropriately, using approaches which enable pupils to 

be taught effectively 
▪ have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and 

how best to overcome these 

▪ demonstrate an awareness of the physical, social and intellectual development of children,  
and how to adapt teaching to support pupils’ education at different stages of development  

▪ have a clear understanding of the needs of all pupils, including those with special education 

needs; those of high ability; those with English as an additional language; those with 
disabilities; and be able to use and evaluate distinctive teaching approaches to engage and 
support them 

 

Evidence: 

 

 

Further development opportunities: 

 

 

6. Make accurate and productive use of assessment 
 

● know and understand how to the relevant subject and curriculum areas, including statutory 
assessment requirements 

● make use of formative and summative assessment to secure pupils’ progress  
● use relevant data to monitor progress, set targets, and plan subsequent lessons  
● give pupils regular feedback, both orally and through accurate marking, and encourage 

pupils to respond to the feedback 

 

Evidence: 

 

Further development opportunities: 

 

 

7. Manage behaviour effectively to ensure a good and safe learning environment 

 

▪ have clear rules and routines for behaviour in classrooms, and take responsibility for 
promoting good and courteous behaviour both in classrooms and around the schools, in 
accordance with the school’s behaviour policy  

▪ have high expectations of behaviour, and establish a framework for discipline with a range 
of strategies, using praise, sanctions and rewards consistently and fairly  

▪ manage classes effectively, using approaches which are appropriate to pupils’ needs in order 

to involve and motivate them 
▪ maintain good relationships with pupils, exercise appropriate authority, and act decisively  

when necessary 

 

Evidence: 
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Further development opportunities: 

 

 

8.   Fulfil wider professional responsibilities 

 

▪ make a positive contribution to the wider life and ethos of the school 
▪ develop effective professional relationships with colleagues, knowing how and when to draw 

on advice and specialist support 
▪ deploy support staff effectively 
▪ take responsibility for improving teaching through appropriate professional development,  

responding to advice and feedback from colleagues 
▪ communicate effectively with parents with regard to pupils’ achievement and well -being 

 

Evidence: 

 

Further development opportunities: 

 

Part Two – Personal and Professional Conduct 

 

A teacher is expected to demonstrate consistently high standards of personal and professiona l  
conduct.  The following statements define the behaviour and attitudes which set the required 
standard for conduct throughout a teacher’s career 

Teachers uphold public trust in the profession and maintain high standards of ethics and 

behaviour, within and outside school, by: 

▪ treating pupils with dignity, building relationships rooted in mutual respect, and at all times 
observing proper boundaries appropriate to a teacher’s professional position 

▪ having regard for the need to safeguard pupils’ well-being, in accordance with statutory 

provisions 
▪ showing tolerance of and respect for the rights of others 
▪ not undermining fundamental British values, including democracy, the rule of law, individual 

liberty and mutual respect, and tolerance of those with different faiths and beliefs 
▪ ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or 

might lead them to break the law 

 

Teachers must have proper and professional regard for the ethos, pol icies and practices of 
the school in which they teach, and maintain high standards in their own attendance and 
punctuality 

Teachers must have an understanding of, an always act within, the statutory frameworks 

which set out their professional duties and responsibilities 

Evidence: 

Further development opportunities 
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Appendix I 

 

Frequently Asked Questions 

Q: What is the difference between the Full Induction Programme (FIP) vs the ‘Core Induction 

Programme’ (CIP)? 

A: Schools choosing either the provider-led programme (FIP) or DfE-accredited materials and 
resources (CIP) will have support available to them in the form of:  

 Time off timetable funded for early career teachers and mentors in the second year of induction.  
 Access to a sequenced two-year programme based on the Early Career Framework (for 

schools to deliver if on CIP vs via externally delivered training for FIP).  

 Self-directed study materials for early career teachers including videos and evidence-based 
reading. 

 Materials to support mentor sessions designed to reduce mentor workload.  
In addition to the above, only schools on the FIP will have: 

 Funded training delivered directly to early career teachers by an external provider.  
 Funded training delivered directly to mentors by an external provider. 

 Additional funding to backfill mentor time spent undertaking training in addition to the funding 
for time off timetable. 

Q: Can schools on the core induction programme use materials from more than one provider to 

deliver their induction? 

A: If a school is delivering a core induction programme, it should be clear to the appropriate body which 
provider’s materials a school is using. If a school is using multiple provider’s materials this would instead 
be classed as a ‘school-based programme’ and they would need to ensure their induction programme 

covers all the ECF statements in sufficient depth and breadth.  

It is recommended that an ECT stays with one provider. Materials have recommendations for week -by-
week activities and have a clear sequence including time set aside for assessment and progress 
reviews, which will give assurance that the Early Career Framework is manageable within the time off 

timetable. 

We recommend that, if a school wishes to make changes to the CIP programme being following, they 
do not do this mid-way through induction but instead align any changes with a new cohort of ECTs to 
ensure teachers follow a consistent programme.  

Q: Are mentoring coaching materials available for schools choosing CIP? 

A: Yes, schools that have registered to deliver the CIP will have access to the mentoring coaching 
materials for their chosen CIP. However, schools on the CIP will not have access to funded training 
delivered directly to mentors. 

Q: How much adaptation will be allowed for schools that feel the CIPs are not meeting their 

needs? 

A: Adjustments to the planned sequence can be justified provided that there is a reasonable explanation 
and that the ECT(s) receive an induction programme that is faithful to the ECF. For schools who are 
struggling due to reduced capacity or resource, appropriate bodies are encouraged to take a support ive 

approach and work with the school to get the induction back on track.  

Wherever possible schools should be encouraged to follow the sequence set out by the Core Induction 
Programme chosen, or their own plan (if school-based) and provide additional support as needed 
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without disrupting the planned sequence of learning. Where there have been extenuating 
circumstances, practical reasons, or circumstances relating to the individual needs of an ECT meaning 

that delivery has diverged from the planned sequence, appropriate bodies are expected to take a 
pragmatic view of whether the ECT is on course to receive an ECF based induction that covers all  the 
ECF statements in sufficient depth and breadth. 

Q: How do appropriate bodies conduct ECF fidelity checks on a non-standard induction, for 

example where a reduced induction has been agreed?  

A: Teachers serving a reduced induction should receive an ECF based induction and headteachers  
should work with induction tutors (and providers where appropriate) to ensure the training is appropriate 
in each individual circumstance. This may not include full coverage of the ECF but there should be an 

ECF-based programme of training and support in place that meets the needs of the ECT and is 
proportionate to the length of induction being served. 

Appropriate bodies are expected to check that the ECT receives appropriate ECF-based training as 
agreed for the individual circumstances. If the training is based on a single set of CIP materials,  

appropriate bodies should conduct fidelity checks for a ‘core induction programme’ induction route. If 
the training includes elements of different CIP materials, appropriate bodies should conduct fidelity  
checks for a ‘school-based programme’ induction route. You should refer to chapter 4 of the appropriate 

body guidance for further information on the different levels of fidelity checking.   

Q: What about ECTs who transfer during an induction period and experience a change of CIP? 

A: It is the responsibility of headteacher/principle to ensure an appropriate ECF-based induction 
programme is in place. In the event that an ECT transfers from a school offering a different CIP 
headteacher/principles are expected to assess the statements of the ECF the ECT has already covered 

and agree with their appropriate body that any necessary adjustments made to the CIP will result in the 
ECT having covered the ECF statements in sufficient breadth and depth at the end of their induction.  

In addition to questions about the CIPs and the fidelity checking role, appropriate bodies also 
asked some questions about the wider AB role, the FIP and the ECF. This document does not 
cover these areas in full and you should refer to Early career framework reforms for further 

information on ECF policy. However, below is some information in response to specific 
questions from the sessions.  

Q: What role does the appropriate body play in quality assuring mentors and their training? 

A: Appropriate bodies are expected to take steps to ensure that mentors have the ability and sufficient  
time to carry out their role effectively. Appropriate bodies are not expected to quality assure the training 

a mentor receives from a third party, however are expected to ensure mentors area capable of carrying 
out their role as described in section 5.7 of the statutory guidance. 

As allowed by local capacity, resources and agreements, appropriate bodies should also res pond to 
requests for assistance and advice on training for mentors as they would for induction tutors.  

Q: What can appropriate bodies do if a school is not meeting its statutory duties towards an 

ECT? 

A: In the first instance appropriate bodies are expected to work with the headteacher to clarify the 
expectations and provide advice on the information that is required. If the headteacher and induction 
tutor cannot resolve the issue, appropriate bodies may seek to engage the governing body as 

appropriate. 

In exceptional circumstances where there is a concern that induction is not meeting statutory guidance 
and that concern cannot be resolved with the school or its governing body, the appropriate body can 
notify the Department for Education who will consider appropriate action on an individual basis. 

Escalation to the Department should only be taken where collaborative steps to ensure regard is had 
to statutory guidance have been exhausted. 

https://www.gov.uk/government/publications/early-career-framework-reforms-overview/early-career-framework-reforms-overview
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/972316/Statutory_Induction_Guidance_2021_final__002_____1___1_.pdf
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Q: Can part time ECTs receive a reduced induction? 

A: The standard length for all ECTs should be the full time equivalent of 2 school years.   

We have added a new provision to statutory guidance which allows appropriate bodies to reduce length 
the induction of part time teachers (regardless of FTE rate) after they have completed 2 calendar years. 

The new provision added to guidance recognises the fact that many part -time ECTs will experience the 
academic year pinch points at the same rate as full-time ECTs and may be supported by their school 
to complete ECF learning at the same rate as full-time ECTs. 

Similar to standard reductions to the induction period, which are decided prior to the start of induction 

in cases only where an ECT has extensive prior experience of teaching whole-classes to the Teachers ’ 
Standards, reductions for part time teachers should only be used in exceptional cases where it is clear 
that the ECT has sufficiently met the Teachers’ Standards. The decision of whether a reduction may be 

appropriate is for the appropriate body to determine, taking into account advice from the 
headteacher/principal. 

Q: If an AB signs an ECT off after one term, do they still need to check that the ECT is following 
an ECF-based induction?   

A: Once the ECT has completed their induction period, including where this has been reduced to one 

term, there is no expectation for the teacher to continue to receive ECF based training or that the AB 
continues to quality assure any training that the teacher receives.  

Q: Can an ECT who starts in middle of the year/ induction, join the FIP at any point of the 
induction? 

A: Every lead provider will have a policy on how to support ECTs who join their school during the 

academic year. Schools should contact them directly for further information. Their details are:  

 Best Practice: chrisludlow@bestpracticenet.co.uk (0117 920 9209) 

 Teach First: teachingschoolhubs@teachfirst.org.uk  

 Ambition Institute: Ambition.org.uk (Contact your regional school partnership lead)  

 Education Development Trust: KPartners@EducationDevelopmentTrust.com 

 UCL: ECFNPQPartners@ucl.ac.uk 

 Capita: ECF@Capita.com 

Q: Can independent schools access the full induction programme?  

A: Funding is only provided for state schools in England. Independent schools will not receive additional 
funding. 

Independent schools who want to offer their ECTs the provider led programme may enter into 
arrangements with lead providers directly. This is subject solely to the agreement of the lead provider 

and the institution.   

Where agreement cannot be reached these institutions will be able to deliver their own training using 
the freely available DfE accredited (CIP) materials and resources or to design and deliver their own 
programmes based on the ECF itself.  

Q: What communication will there be between ECF providers and Appropriate Bodies, with 

regards to schools’ engagement in the FIP? 

A: For ECTs that formally withdraw from the FIP programme, DfE is exploring the options for sharing 
this information with ABs since we recognise that there is a need for ABs to conduct ECF fidelit y checks 
on any alternative induction for ECTs that withdraw from FIP training.  

For ECT engagement with FIP training, ABs would not be expected to monitor the detail of FIP 

engagement systematically, but we would encourage ABs to work actively in engaging head teachers  

mailto:chrisludlow@bestpracticenet.co.uk
mailto:teachingschoolhubs@teachfirst.org.uk
mailto:KPartners@EducationDevelopmentTrust.com
mailto:ECFNPQPartners@ucl.ac.uk
mailto:ECF@Capita.com
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and induction tutors to provide this information informally, where needed. This could be through 
progress reviews, particularly if there are any concerns with levels of engagement, or to consider FIP 

engagement as a potential factor if an ECT is failing to progress as expected. 

Q: Are there examples of correctly completed ECF fidelity forms?  

A: At this time, the Department will not be providing examples of completed forms. The CIP materials  
have been designed to allow for some adaptation to different school settings and timetables. We expect 
that schools will use this flexibility to adapt the sequencing of the CIP materials to suit their school needs 

resulting in some variation in what a correctly completed ECF fidelity form looks like. We enc ourage 
ABs to engage in peer moderation, to join AB networks, share examples of completed ECF fidelity forms 
and discuss case studies.  

We will keep engaging with the sector throughout the national roll-out of the ECF and will provide further 

support when needed. In the meantime, please refer to pg. 6-12 of this document (pg. 20-26 of the AB 
guidance) that sets out parameters that could raise concerns when fidelity checking.   

Q: Will the evidence base be regularly reviewed and updated or is the ECF and the  associated 
materials a static document? 

A: The ECF will be kept under review as the evidence base evolves. As in any profession, the evidence 

base is not static and research insights develop and progress 


